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The Role of BSN in Promoting Community Health: Course Outline

Aspects and Cultivation of the Course
An emphasis on community-focused care is mentioned in the discussion. A statement indicating learners may benefit from the teaching community members is noted. However, a description that thoroughly outlines how the learner may benefit from the course identifies the specific concepts that are highlighted in the course and indicates the course's relevance to professional practice is not clearly articulated. A justification that includes education or nursing best practices is not found.

A heading that combines course aspects and cultivation is noted. However, a discussion that addressed the cultivation of the course is not found.


Population increase in nations across the globe has resulted in an added number of vulnerable populations needing medical care. Consequently, new disease patterns have also emerged due to contaminated water, environmental population, and vulnerable populations. Ideally, this has led to a shift in the way nursing practice is being provided. There is an increase in emphasis channeled towards community-focused nursing, whereby the community is regarded as a client instead of an individual. Therefore, both nursing students and educators are expected to develop a new vision regarding nursing carrier. Students, for instance, need to be well trained to face the requirements of diverse populations instead of institutions. 
The learner is likely to benefit from the course in different ways. For instance, one will identify the type of healthcare decisions made by individual community members. Also, learners will understand the basis and process behind decision-making and guide a better decision-making process. Through the module, students will teach community members to make better health decisions. Hence, students will develop a strategic plan that service users can utilize to achieve better care standards. 
Student-Centered Learning
"Fostering collaboration and interactions" are presented as reasonable examples of student-centered learning outcomes. However, although the reference to week 4 addresses the role-play activity, the discussion of weeks 1-3, 5, 6 & 8 discusses topics that do not reasonably address the student-centered learning elements of the week. A discussion of the week 7 activity is not evident. 

Of note, this aspect may be more accurately assessed when aspect A4 is has met competency.

Student-centered learning skills will be utilized to enhance the knowledge and skills of the learners. Ideally, students centered learning fosters collaboration and interactions. Throughout the module, students will have the opportunity to engage and participate in different community-based activities. The activities will be about helping both individuals and families in making sound health decisions to support people while at the same time fostering health promotion. In week one, for instance, students will learn about their role in carrying out community health activities. That will serve as a foundation for what they will learn throughout the module. During the second week, students will be introduced to healthcare policies via lecture. On week three, students will be able to provide individual community members and their families with information to make decisions. Also, they will provide the required healthcare education. In the fourth week, students will form groups to role-play how they can handle disaster management in practice. The fifth and sixth weeks will also be practical, where they will be expected to incorporate theoretical frameworks while applying the nursing practice in the community. The 8th week is crucial in their professional life as they will learn how to program and quality management into practice.
Professional Standards and Guidelines
A statement indicating the weekly concepts align with the QSEN competencies is noted. However, a narrative description that details an alignment between each weekly concept and the stated professional standards is not evident.

The eight weekly concepts covered in the module align with the Quality and Safety Education for Nurses (QSEN). The competencies outlined in the guideline help healthcare providers to live up to the challenge of preparing future healthcare providers for proper care administration. Additionally, the guidelines focus on attitudes and knowledge (KSAs) needed to continuously enhance the safety and quality of the healthcare systems within which they work (Boonprakong, 2017). The characteristics that underpin the guideline include elements, orientation practice, and cognitive ability. Procedures include engagement in the overall professional development and collaboration with other stakeholders in protecting and enhancing the wellbeing of community members, individuals, and families. 
Alignment of Weekly Key Concepts
A description is noted that provides an outline of the concepts presented in the outline template. However, this aspect may be more accurately assessed when aspect A1 has met competency.

The community health outline provides a guideline of all topics discussed in the module. Week one will commence by first describing the public health nurses and how they influence the community. From there, the second week will investigate how public health policies impact vulnerable populations and how nurses can work collaboratively to mitigate the disparities. The third week will mainly focus on individual and family cares challenges. The course will also cover the role of nurses in collaborating with other organizations to establish disaster management in the community.
Additionally, ways of how community health nurses utilize epidemiology during practice will be addressed. The course will also examine the role of ethics and roles and functions of public health nurses in the practicum, home care health, and hospice facilities. At the end of the module, learners will learn about quality and program management. Here they will have the opportunity to demonstrate their understanding of program evaluation components and how they can be applied in nursing practice. 
Course Outline Relevance
The identification of covered content and activities incorporated into the course are identified as elements of the course outline. However, a description that details how creating a course outline is relevant to the role of the nurse educator is not sufficiently developed.

A course outline is a plan or, instead, a teaching guide. It is essential to have one as it helps identify the learning needs that are to be covered throughout the module. As an Advanced Nursing educator, I need to develop relevant topics that are meet the course guidelines. Apart from the outline, ANE needs to ensure that activities are incorporated into the lesson plan to help develop the learners' cognitive skills. 
Learning Strategies
Simulation, group discussion are presented as suitable examples of active learning strategies. However, a discussion that specifically addresses how the strategies meet the diverse needs of learners is not evident. Please note, this aspect may be more accurately assessed when aspect A4 has met competency.

Various learning strategies are incorporated into the course plan outline. Learning strategies such as simulation, group discussions, and lectures are most common and relevant when studying throughout the modules. The simulation strategy is crucial as it allows students to participate in practical community projects (Hughes, 2012). On the other hand, lecturing gives room for information presentation. Here, the learners can take important notes that they can refer to later during their own free time. Additionally, using group discussion fosters collaboration and active learning. Whereby the learners share emotions and ideas with their classmates after the simulation activity. 
Implementation of the Learning Strategies
A description of role-playing relative to provider roles and disaster management is noted in the discussion. However, a discussion that addresses how role-playing will be implemented to address diverse learning needs is not evident.

As indicated in the fourth week of the module, a role-playing learning strategy will teach the module material. Students will work in groups of five to outline and practice community healthcare provider's roles while working with other organizations like the red cross to prepare and shield people from disasters.  Besides, the central part of nurses in promoting community health is working with populations and communities to enhance healthcare standards (Hughes, 2012). The role-play simulations involve processes like preventive care as well as the professionalization of nursing. A positive outcome will be achieved in the community when the perspective of disaster management has been adhered to. Therefore, students will develop a perspective framework to enable them to come up with a disaster management framework. Ideally, the framework will outline the role of different stakeholders in disaster management at the community level. Role-playing simulation is crucial as it gives students hands-on experience working with other stakeholders in health promotion programs. 
Assessment of Learning Needs and Styles
The discussion references "experimental" learning and relates the description to "roles and characters." However, the predominant learning style of the role-play activity is not clearly articulated.

Learning strategies are overall direction patterns used in teaching. A combination of role-playing and simulations creates an experimental form of learning. Notably, learners take different roles by assuming a profile character and personality and interact in complex and diverse learning environments (Schick, 2020). Besides, there are those learners who learn by reading while others grasp through experience. In this regard, role-play simulation will benefit learners, considering it's a visual and experimental learning strategy. The learners have an opportunity to watch, observe as well as participate actively in the role play.
Clinical Reasoning and Self-Reflection Skills
A reasonable description of clinical reasoning is provided, and reflection relative to role-play content is noted in the discussion. However, a description that describes how the strategy will develop clinical reasoning and self-reflection skills is not sufficiently detailed. A discussion supported by clinical research or personal experience anecdotes is not evident.

Clinical reasoning applies and integrates different knowledge, critical thinking, and weighing evidence while reflecting on a specific situation. In nursing, critical thinking is crucial as it allows nurses to make better care decisions while attending to the patients (Bolton, 2015). During the module, students will be encouraged to self-reflect on situations like role-playing simulations. Regarding the community healthcare course, students will be able to reflect on different role-play activities to assess the areas they need to improve. Bed-side skills reflection will prepare students for their future careers by utilizing the opportunities and challenges identified through clinical reasoning and examination. 
Learning Environment
Role-play and simulation used to highlight "different roles" and "different disciplines" are discussed as examples of interprofessional collaboration. However, a discussion that incorporates interprofessional collaboration and teamwork specifically in the clinical and online environments is not clearly indicated.

A good learning environment provides a safe and creative platform for learners. Before students succeed academically, they need to be in a safe place both physically and mentally (Tongchai, 2016). As a nursing educator, my obligated to create an environment that promotes a student-centered outcome. Besides, the learning strategies used during the module varied based on the environment. For instance, during classroom environments, I used face-to-face lecturers to engage with learners, which is essential, as it allows the students to take notes, ask questions, and interact with other students.
Additionally, the role-play simulation encouraged group discussions which in turn created collaborations and teamwork. Further, the simulation allowed students to act as professionals mimicking different roles like red cross managers and healthcare providers. Therefore, learners obtain knowledge on what it's like to work in a multidisciplinary team. 
While assessing ways to enhance learner's clinical experience, I will utilize the role-play simulation to obtain hands-on experience. Ideally, the simulation setting allows students from different disciplines to solve challenging patient and disaster cases. Generally, through these strategies, learners can build their professional prowess and build on their previous strengths and weaknesses. 
Experiences of Nursing Students
The primary role of a nursing educator is to ensure the active participation of all learners. Ideally, nursing as a profession involves caring for a diverse population. Hence, clinical and learning settings must uphold cultural competence. In the given scenario, the community health educator is guiding a class of diverse students. When teaching diverse populations, educators need to consider implementing different teaching strategies and consider learners' needs (Adya et al., 2015). Some students learn better through lectures and note-taking, while some prefer simulations. That which makes sense to one learner might not be the case for another. Also, other factors such as family dynamics, income levels, and language affect the ability of the learner to understand the content and materials of the course. As a nursing educator, I must ensure the learning environment accommodates all learners by incorporating different strategies that cause every student to be successful. 
Learning Theories
The learning theory that can be applied in the development of nursing education is constructivism theory. The approach promotes active learning where the learners can develop new ideas and concepts based on their knowledge (DeCoux Hampton, 2018). The constructivism theory fits in in education in that learners can learn through experience. Additionally, the approach encourages reflection on the experiences or incidents. Hence, learners can build on their representations as well as incorporate new information in the pre-existing knowledge. Accommodation is also a crucial commodity in theory, which means that the learning environment accommodates all learners regardless of their ethnic backgrounds, language, or abilities. Besides, students who learn best through experiences and those who prefer receiving the information benefit from the theory? Because it is impossible to imparted learning to students, the main goal of using the approach is to develop experiences that facilitate knowledge construction. 
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